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More than 
just software…



SLE – Balance Training 

Balance leads from each school 

Teaching & Learning 
Communities  



ü  Raise attainment 
ü  Raise teacher standards
ü  Strengthen teachers understanding of assessment
ü  Research impact of teaching to focused groups
ü  Research the impact of latest findings
ü Use intelligent data to direct specific CPD for school/

working group
ü Celebrate successes and failures with teachers and schools

Outcomes: 



Why this 
really matters!

 



Nearly 10% of teachers left the 
profession last year



 

47% of school leaders have not 
acted upon the work load review.
 
 
 
 
 







Some of this reporting gives the impression that more detailed or more 
elaborate marking is required, or indeed that it is effective in promoting 
pupils’ achievement. As such, I have asked our inspectors when reporting 
to not give any impression that marking needs to be undertaken in any 
particular format and to any particular degree of sophistication or detail; 
this lines up with our myth busting document and the 
school inspection handbook deals with this.

As both the 
Department for Education Workload Review group on marking (March 
2016) and the Education Endowment Foundation (April 2016) reported, 
there is remarkably little high quality, relevant research evidence to 
suggest that detailed or extensive marking has any significant impact on 
pupils’ learning.

So until such evidence is available, and regardless of any area for 
improvement identified at the previous inspection, inspectors should not 
report on marking practice, or make judgements on it, other than whether 
it follows the school’s assessment policy. Inspectors will also not seek to 
attribute the degree of progress that pupils have made to marking that 
they might consider to be either effective or ineffective.

Ofsted: Sean Harford - Marking and other myths 
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…there is remarkably little high 
quality, relevant research 
evidence to suggest that detailed 
or extensive marking has any 
significant impact on pupils’ 
learning. 





Crushed by 
accountability

 



Dragging children 
through – sinking!

 



Pedagogy of Poverty!
Assessment system that 

doesn’t match!
 





What’s the 
point of 

assessment?



What’s the 
point of 
Balance?



To celebrate 
successes and 

failures



Why did you get into teaching? 

Why does it matter to you? 

What’s your story?



A new 
landscape 









Based in 
sound 
research



“…we are constantly 
changing, doing new initatives 
in education. Isn’t it time for 
stability?”







 

Demand to measure
against an average



Average 
person 

was 
born

Average 
became 

the 
norm

Average 
began to 

design and 
define 

everything 
we created











Hattie’s meta 
analysis looked at 
500 studies on 
ability grouping and 
resulted in an effect 
size of 0.12 – a very 
low impact on pupil 
achievement.



De –humanised
Condemned to fail



‘Teaching	to	Teach’	2016	paper	





1%





Why did you get into teaching? 

Why does it matter to you? 

What’s your story?



Teachers often say to me that they collect 
information in order to take action to help students, 
but if you follow it through, you find that the data 
never get acted on and the teaching never changes 
direction.  That’s why we say that assessment for 
learning becomes formative assessment only when 
the evidence of student learning is actually used to 
adapt the teaching work to meet student learning 
needs. 

Dylan Wiliam 



Responsive 
Teaching Tool





What’s working 
well so far? 

 



What are our 
areas for 

improvement – 
want help with 

 









Reflection: 
ü  1 – 9? What does this mean to you?
ü Will it be based on SOLO taxonomy?
ü Will it include Growth Mindset?
ü Will there be a difference bewteen KS1 and KS2
ü What opportunities could children have to use this?
ü Are there any barriers to overcome?
	



More detailed and 
nuanced information 

about each pupil’s 
learning profile is 

essential.	



Balance HUBS 
Research Focus



SOLO Taxonomy – Biggs and Collis 1982 

The Structure of Observed 
Learning Outcomes  



3

1-3

Prestructural  



3

Prestructural  



6

4 - 6 

Unistructural  



9

7 - 9

Multistructural  



Relational  



Extended Abstract 



Class Analysis 



Class Analysis 













Solo	Taxonomy	Define	Hot	map	

Ideas Concepts

Class 
Analysis





Class analysis allows you to…

Class analysis allows you to…

Class analysis allows you to…

Class analysis allows you to…

I don’t know about class analysis. I need help.



Balance HUBS 
Software  Focus





Class Analysis 



Reflection:

ü How could this work in your school?
ü Would it look different in KS1 and KS2?
ü Different subjects?
ü How would this help with planning?
ü  Staff meetings? – 10 mins
ü What could be the barriers?



Balance HUBS 
Strategy  Focus

Balance Huddle 









Class Analysis 







Reflection:

ü How could this work in your school?
ü Would it look different in KS1 and KS2?
ü Different subjects?
ü How would this help with planning?
ü  Staff meetings?
ü What could be the barriers?



Balance HUBS 
Leadership/AFL Focus

Feedback policy



A brief history…

•  Sutton trust – effective feedback

•  AFL- Victom of success!

•  Disaprity between the enourmous amount of time 
marking books compared to the impact it has on 
learning (as well as robust studies)

•  2014 workload chalenge

•  Eliminating unnecessary workload for teachers 
regarding marking

•  A marked improvment – Redressing the Balance





Thoroughness		



Thoroughness		



Thoroughness		

1.Would	marking	Bme	be	more	effecBve	with	less	
acknowledgement	marking?	
	
2.	What	would	a	marking	approach	look	like	based	on	‘mark	less,	
but	mark	beIer’?	
	
3.	What	balance	should	you	strike	between	marking	for	SPAG	
and	marking	for	subject	specific	content?	
	
4.	Does	your	marking	focus	on	the	learning	objecBves	related	to	
the	piece	of	work	that	has	been	completed?	



Pupil	Responses	



Pupil	Responses	



Pupil	Responses	

1.	What	are	the	best	ways	to	provide	the	Bme	for	pupils	to	
consider	and	respond	to	wriIen	comments?	
	
2.	How	do	you	check	that	pupils	understand	all	wriIen	
comments	and	are	purposefully	engaging	with	them?	
	
3.	Are	pupils	given	an	opportunity	to	redraR	or	improve	their	
work	aRer	receiving	wriIen	feedback,	or	are	your	
comments	intended	to	improve	future	pieces	of	work?	



Feedback policy

ü What impact does it have on attainment? How do you 
know? 

ü What impact does it have on teacher workload?
ü How would this help with planning?
ü Does it match what happens in the classroom?
ü Who creates your policy?





















Reflect



Wake up
Have breakfast and a cup of tea

Have a couple of drinks with friends
Get the bus
More drinks

Walk the ground
Fill with excitement

Watch Everton
 



Lose the game
 

Feel depressed 
 Never again
 Repeat the following week

 



Marginal Gains



The Aggregation of Marginal Gains 
 
It’s so easy to overestimate the importance of one defining 
moment and underestimate the value of making better 
decisions on a daily basis.

Almost every habit that you have — good or bad — is the 
result of many small decisions over time.

And yet, how easily we forget this when we want to make a 
change.
 



The Aggregation of Marginal Gains 

So often we convince ourselves that change is only meaningful 
if there is some large, visible outcome associated with it. 
Whether it is losing weight, building a business, traveling the 
world or any other goal, we often put pressure on ourselves to 
make some earth-shattering improvement that everyone will 
talk about.

Meanwhile, improving by just 1 percent isn’t notable (and 
sometimes it isn’t even noticeable). But it can be just as 
meaningful, especially in the long run.





1%			or				20%	



On the shoulders of giants – Don Jackson
Mental Research Institute 



Support



Team work makes your dream work!



SLE – Balance Training 

Balance leads from each school 

Teaching & Learning 
Communities  





Fact: As each goose flaps its wings it creates an ‘uplift’ 
for the birds that follow. By flying in a V formation, the 
whole flock adds 71% greater flying range than if each 
bird flew alone. 

Lesson: People who share a common direction and a 
sense of community can get where they are going 
quicker and easier because they are travelling on the 
thrust of one another.



Fact: When a goose falls out of formation, it suddenly 
feels the drag and resistance of flying alone. It quickly 
moves back into formation to take advantage of the 
lifting power of the bird in front of it. 

Lesson: If we have as much sense as a goose we stay in 
formation with those headed where we want to go. We 
are willing to accept their help and give our help to 
others.
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Fact: When the lead goose tires, it rotates back 
into the formation and another goose flies to the 
point position. 

Lesson: It pays to take turns in doing the hard 
tasks and sharing leadership.  As with geese, 
people are interdependent on each other’s skills, 
capabilities and unique arrangements of gifts, 
talents and resources.



Fact: The geese flying in formation honk to 
encourage those up front to keep up their speed. 

Lesson: When working in groups, we need to be 
supportive and encourage our team members. In 
groups where there is encouragement the 
production is much greater.



Fact: When a goose gets sick, wounded or shot 
down, two geese drop out of formation and 
follow it down to help and protect it. They stay 
with it until it dies or is able to fly again. Then they 
launch out with another formation or catch up 
with the flock. 

Lesson: If we have as much sense as geese, we 
will stand by each other in difficult times as well as 
when we are strong.















Staff meeting rules 
ü  Share successes and failures (2 mins each in2/3)
ü Ask several staff to share (30 secs –lollypop sticks)
ü Ask staff to reflect on previous strategy (3 mins)
ü All staff to share (30 secs – lollypop sticks) 
ü  Introduce new strategy
ü  Staff discuss ways to implement it into their teaching 
ü Ask several staff to share ideas 
ü  Plan in timetable for peer support

Time keeper
Lolly pop sticks
	







 
What’s next…
Staff meetings

Support observations
Policy writing

Displays
Feedback

Software focus
Curriculum Mapping

 



 

What are you going to 
do less of?

 





Comment from the flight tower 


